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A res
to student discipline...

Restorative Discipline
Practice results in a
fundamental shift in

how people - students
and adults - interact
with each other with
honest, heartfelt

accountability.

24 Leodemship

It is a Friday afternoon in Sep
tember ar a typical high school in a subur-
ban town in Southern California. Toward
the end of sixeh perlad, a 10th grade student
named Josh stands up. Clearly done with
Spanish class, he gathers his belongings,
filngs apen the door and starms car. While
leaving, he utters something under his
breath that s nar quine andible bt s, mast
certainly, not nice cither.

The teacher, stunned at firse, quickly be-
comes embarrassed — afeer all, the student
just blacuntly and defiantly left class with-
oar lx-lunminu He rhen beconmes Angry, an
underseandable reaction given rhe circum-
stances. Faced with 40 pairs of eyes waiting
1o see what he might do nexr, the teacher is
quick to bhurt pue, “Thae will be ewo days of
class suspension!™ And, with that, clsroam
order and hicrarchy is reesrablished. Case

closed. Orisit*

orative approdach

Scenarbas like this play chemselves aur all
vver the country every single day. There are
vules abour right and wrong, and who is in
charge. There is an order to the way we “do”
discipline in schoal. And technically, there's
nothing really wrang with che way we have
always done things, except that our past
practices do not necessartly guarantee the

results we ure really after.

Traditional discipline model

I the rraditional dvu"plim' maodel, bere's
what happens nexe. The seudent, Josh, siesin
the office on Monday and Tuesday during
sixth period. He may have Spanish home-
work to do, but given what he did ta the
reacher, the likelihood 1 thar he will nor be

given the work. In this case, hecanse it ks well

By Banry Tyler and
Barbara Higgins Patez



within the reacher’s discretian o va'ld,enr
not pravide work for 4 suspended student,
Tl prabably won't e the assigrmenrs.

O Wednesday, Josh will reluctantdy re-
varm i class, iCat all. He may have spoken o
an assistant principal shaur whar happened,
It ke did. he was more than likely chastiz=d
for keaving in the fiest place, Back in class,
Josh is minimally two days behind his peers,
bd'_’ﬂ.I.IBE I'I'f I'II!I'I‘! .thI'I in L'IIH Iﬂ'j I'IIBI'I.“.
dome the homewnik, He is angry thar his
teacher “got him in troukle.” He alsa has oo
face the sther stidents, He will gither joke
abpar what he did, sigsul I:nl}' and si I:mly in
the class, or nat o at all

The reacher, on the other hand., will be as
unhappy abuaz having Jash back in cless as
Jomh s oo b there. He i still miose likely angry
rhar |osh had the nerve 1o besve the classmosm
del"lnm:[:r and matzer mm-ething ruce as well.
Ewen though Josh was not in class Monday
or Taesday, thar hardly represenss a harsh
ermaagrh consequence for what he did.

Given how both parties are feeling, the
best that can ke hoped for in this scenaria
is that the two will ignore cach ather. The
reality, howewer, {5 thar Josh won't arrend
regularly and the teacher will be relieved he

isn't there.

Restorative Discipline Practice

The forst part of this story happened ex-
actly as deseribed, It just so happened that
we had just finished & Bestorarive Discipline
Practive Training at that high school when
the assistant prineipal asked ws i we wanrad
o “try it” en chis particular student.

Josh had no idea what he was walking
int when ke was ushered o the assistant
principal’s office that afrernoan. Afrer we
prrboadibeed surselves, we srarred the woik,
uestian Ma. 1, "W hat happened?™ Thar
is pivetal for many reasans. How yeu ask (in
a niejud groenal almast cxsual way) sers
the mme for the rese of the experience.

Timing here is alse critical in that you
have o ber the student get the whole story
ot And, no matter what he says, the peTsom
asking the questians s just lstening = really
listening — to the whale answer. Yau have ta
be ready to hear the entive story and ta real-
tze thar much of in is exaggerared, inacow-
rate and emotionally charged. The content

of whar's being said is impartant, bur nor as
important as the trust yow're building in how
yo listem to the story.,

In this case, Josh had a lot to say. He
tald us, “Everpene in the class was goof-
ing srcaundd and salking. Mo one else pat in
trouble. The teacher is horrible and doesns
o arything, ever.” And then came the ques-
tians: “Are vou geing totalk fo the rescaf the
class? Are oL going be do nn}'thinp; abuaz
the teacher? Are yon going 1o talk 1o himi”

A rhe stary Pﬂ:gu:ud, he todd us thae
he got fed up with what was gaing on in
clags anad decided o leave. He also tald ue
he said something “noe mice™ on his way oue
the daar. It's interesting to note that the
students da acrually admir whar they did
as they tell the senrv. In large pare we be-
liewe thag this is becanse we ler them gell the
whale story. Wedon't 'murjel.'r.. aradmonish
or judge — we just listen.

When we think the student has rold rhe
entire stary, we then tell ane tiny white lie.
W tell the student that we are going ta deal
with sverything he just alked skout and ad-
dress it, which we don't do, mainly becawse
the real wark s abour ta begin with the sru-
dent now that the smory is aur We tell the
stadent that poday is abour talking just with
i, and abour helping hin laok arjust his

pare of the interaction.

Digging a little decper

The secand questian digs & lietle deeper.
And again, haw you ask it is oritical: “VWhae
were you thinking ar the time?” Josh repliad
quickhy, *I was tired of not doing anything
in class, amd the twacher wasn't doing any-
thing. My mom always vells at me becanse
shee has toowait inceratfic when she comes ta
pick me up, I figured T would ger aur carly
anid make her happy. | didn's think ic wanld
make any difference.” Naw Josh has given us
something m wark with,

The next questinn i, “What have v
thoaght ab-nit sinee the incident happened =
This tan is an mpartane questian, and ane
you have i be ready to poke around in a kit
Usnally when we ask ir, the srudent quickly
replie:.. "an:h'mg.' Heras whiers we get ta
wark, "Have vou thought abour what it will
b like gatng back bneo class after your sns-
pension is pver?” The truth of the matter is

they have thought abour the incident sinee ir
happened; they just don't realize they have.
Ta this, Josh replied. “T can't go back there,
That tescher will hate me furever for leav-
ing the classraom and saying what | said *
S vruly, irs noe thar kids dan't know ar own
what they've done; they just dan't have the
akill-set to know how ta successfully navi-
gare thetr way back inra class,

“Wha do you think has been affected by
what happened?” [ach had ready answers for
this ako. His thinking went something like
this: “Well, the teacher had stop what he
was doing and pa call securiny. Secariry had
ta beave their pose ro go and laok for me*
“Aonad how about your mom® What did she
say 1o yau when she got the call thar yau
were being cluss sugpended?”

“She was peally mad ar me_again.”

Mt char pnim:. anr work 1s I'|Ei.l'|}' finished,
and we ask, “50 what do you think you need
ta o b make things dghr, o as righe as they
cam be And in that mament, students al-
mast always immediately say, * need 2a
epalagize” And mow we can seare working
an helping them crafe an appropriace and
hearrfelr apology.

We didn't tell Jash whar he did wrong, or
tell him what he should have done differ-
enthy. We didn' lecrure, ar vell, ar shake aur
finger, and it didn't matter one ki that we
wene the adults and he was the kid, We sim-
Py led Jash throwgh che questions, gpaiding
him e recognize and cown his hehavior and
miake amends far i, e alio didorspend rhe
entire canversation tlaming the adulrs. The
qestions guided him to look inward,

Crafting an apology

The apalagy of the conversation has four
parts to i As enon as the srudent says be
needs -pnlngi::. we ask if we can h:lp
him craft the apolagy. If the stsdent agrees,
wee madel and label the apalogy. We srart
with. *[ ap-uhgite for...." which guiﬂes the
student in identifying his behavior. The next
part is, I recognize...," which calls an the
student m al.'lmn‘wlmlg;e haw his kehavior
imipacted either the person ar the enviran-
mient. The third seem, = Tn che ftwre [pmm-
ime tn...," wssists the stiudent in committing
ta furuee behavior, and the final srem is °TF

you notice me , eonld you heldp me
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In Jash’s scenarin, his apolagy went same-
rh g like ke “Nv, Sancrh, T :||1|’§.||'b‘_|;:?|' fing
leaving class early on Friday. [ recognize
that by leaving class, T disrupted the learn-
i"H enviramment. In rhe Fllrll.ll'._ 1 ]ln’lnl fre [
wrill stay in class and complere the wark you

assign 0s, 1F_I.I|'||I T

me HrTri'ug antsy o
agitated in the furure, could you give me thar
livthe head shake yau da? That will remind
me of this conversarion.”

Cince we assisted Josh in crafting his apal-
v ¥, we then coached him an the various re-
sponses he could expect from the person he
was apalagizing ta by rode-playing his apal-
opy heing well recetved and then by role
plaving his apalogy not heing well received.

This poing cannat be underestimaged.
CHren, stelents feel thar ;|nin;_= the work «f

creating and delivering en spology should in

ared of tself make cvery
we bnow in ded nE Thie wiek is Thar seemesi mes
the person receiving the apulogy is still angry,
luwre o upser. And im thar case, s entirely
pussible the person on the receiving end savs
something that refleces those feelings.

We coach the soadents chrough that poes-
sibility and role-play negative responses. We
remnind stidents that in crafting and delis
ur‘.n.g the ;pnlug}'. 'rl'.n.'_1_.' are Juing; their part.
Haowar nthers react is up to theme Tt is critical
thart the persen apologizing not resct angrily
when faced with o nup.l:‘.w reacting, becanse
ifehey dis, they might as well not bogher apol
n-._:i'xi-'.'; im the first ]1Isn.'. I asbelitinm, iI'|:'h|.']
pet angry, the person on the receiving end
will mose than likely feel thar they were righe
abour the person apokygizing inche first place.

Whe are reminded of a time we wene wark-
ing with a middle school student and this
phencmenon became clear to us. The sru-
dent got a referral fram the *hinch lady” far
repeatadly curting in line, We wenr thraugh
the whale pracess af apolegizing, and ev-
ervthing was gaing very well until we rale-
plaved the huinch lady noe receiving the apal-
gy very well. The seudent we were warking
wirh bee:

ARKISCANED prim‘.pi.l':. nffice, which ended up

really angry vight there in the

being perfect bocaise we were able to share
P i1|1|1ml::|||r R hi1l1|'l|:f' Y, “Thank
you for accepting my apology” And ta then
Fallow up the apolagy with acticons that shew
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We remind stude

ring an

apology, they are doing their part. How others react is up

to them. It is critical that the person apologizing not react

anarily when faced with a negative reaction..,

the apalegy was sincere.

FFar Jash, after rale -r.\ulxglI ing several tinnes,
wir tald him it was time ta go deliver the
1|1|'!¢||'|H_I|I. H:e I::fr}u |_:_-n'r hl!l_l'l: snd he J.'ukl'd_
“Mow?™ We replied. “Yep. The timing is per-
fect. In's sixcth perind " He responded, "1 can’
wpalegize in front of the whale class!™ We
especially lave it when kids say this because
then we g::r (£} Ju:i_l.l. "l’lrl'“__ﬁll".\'.l had nn |1| i
lem doing what you did in front of the whale
class, s now we're gaing to go and make it
tight in front af the whale class.” And fir
that, there is no respoanse. losh nodded and
sail, “Chkay, let’s g’

o here we £, the twa af us, s.lnrl.g with
the assistant principal and a teacher we
J:-u-lra.—r: I ;Inrnh-‘ the way, alll w:ull:=r|H daw i
ta the classropa. At this p-.'.in.'r, W are hr!»]'.-
ing for an apen response, but the teacher
didn't knonw we were coming, g0 a variery af
respons es were cereainly possiblbe.

When wi entered the classroam, the as-
sistant principal asked if he could have a cou-
ple of minmtes to speak to the class. Afrer the
ek bt 1E1m1.!m|'| n.:rx-n».-ly' Fave Fis ;Jml
agY. When he was dane, the assistant pcrin-
cipal quietly asked the eacher if he wanted
ERTH] r::'h-_lmh Fack 1o the ﬁﬁl'l'_ consider
ing he was class suspended for twa days. The
teacher looked ar Jash, patted the desk where

he lhad been slnrimg amdd sakd, “You ain 1i;hr
here.” He then turned back o whar he had
been working on. A couple seconds later, the
reacher rurned hack m_lm.'h_ shionk s hand
and said, *We're good®

Al im Thar 'EN‘L'IJII'.ﬁL‘. we knew fiof ceftanm
thiat Restorative Practices will work if the
aculss do it !'-IKI'I:. Y=, it takes some time and
energy. And, no, we don's el kids whas they
shauald have dane differens hy e bectune them
abwut what to do next time. Bar we do getm
Faxilitaze a Fiindamental shift in o penple—
kids and adults — can interact with each other
with homest, hearefelt acconntabilivy. @
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